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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakted one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 1 Elementsakools (includes K-8)
_ 0 Middle/Junior higtheols

1 High schools
0 K-12 schools

2 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

13 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 15 6 21
K 10 16 26
1 9 8 17
2 10 9 19
3 12 7 19
4 11 6 17
5 7 9 16
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students & 61 135

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

0 % Asian

0 % American Ind@amlaska Native

8 % Black or African American

4 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

88 % White
0 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 20%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

18

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

27

(4) Total number of students in the schoo
of October 1

as 435

(5) Total transferred students in row (3)
divided by total students in row (4)

0.200

(6) Amount in row (5) multiplied by 100

20

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented:. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:79 %

Total number students who qualify: 74

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014

14KS237PU

Page 4 of 27



9. Students receiving special education services: 37 %

48 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 6 Other Health Impaired

0 Deaf-Blindness 4 Specific Learning Disability

0 Emotional Disturbance 27 Speech or Language impat

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment IncludBighdness
0 Multiple Disabilities 10 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 8

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 9

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 16:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 94% 93% 94% 94% 94%
High school graduation rate 0P 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssiastudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgirem a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

The mission statement of Unified School DistricBlD. #456 and Marais des Cygnes Valley Elemengary i
to ensure that all students can learn essenti#.skdur students will develop creativity, curigysi
responsibility, and respect. We will promote phgsimental and emotional well-being in all studenis

a staff, we will establish strong lines of commuation between staff, parents, and community toeahi

our mission.

The Marais des Cygnes Valley District, U.S.D. # 4S6ocated in Osage County, Kansas. Itis a
consolidated district of three towns in close pnaity to each other; Melvern, Quenemo and Olivelte T
current district of Marais des Cygnes Valley wasrfed in 1978 through the consolidation of thesesth
districts. These were individual districts priorl978. When the consolidation was initially dotte

school at Olivet was closed. The building at Quemevas a K-8 building and Melvern was K-12. Later
the district reorganized again and made the Querenhding grades 5th through 8th and the Melvern
building K-4th and 9th-12th grades. However, 4tfdg was eventually moved to Quenemo due to space
constraints at the Melvern building. The distdgain underwent a major reorganization in 2006e Th
elementary school, pre-school through 5th grads,maved to Quenemo and grades 6th-12th to Melvern.
This is the current set-up of the district.

This region has a long history of providing edumatior the students. In the early part of the 2@thtury,
the area was mainly agricultural. As the dynamiciarming changed, many people migrated to the
surrounding larger towns to find employment. Whilere are still families that are engaged in fagnthe
area has a depressed economy as do many rurairateassas. Due to the lack of employment in tteaa
the number of students on free and reduced-prigehlhas exploded to over 70% of the student papulat
The district also has a substantial transient gdjmn with many students moving in and out of tredritt
throughout each year.

Through its long history of valuing education ahd tommitment of the community and staff, Marais de
Cygnes Valley Elementary School has created ansgh@ve of cooperation that has led to the school’s
success. There is a huge sense of pride in thevachents of the students at Marais des Cygnegyall
Elementary School. The school has been recogrizedeeting the Standard of Excellence criteriaf in
least one category, as established by the Kangaarbeent of Education, for reading or math sineeytkar
2007 and has achieved Standard of Excellence @&igiit categories for 2012 and 2013. Marais des\€yg
Valley Elementary School has also received the @mrés Award of Excellence for three consecutive
years. This has been made possible by the commitimestudent success.

At the time of the last reorganization in 2006, slsbool applied for and was awarded a State Impnewne
Grant to provide resources to close the studeneaeiment gaps due to the rural isolation and hgvdssf
poverty and a transient population. The staffaimirated to examine the data and research a plan to
improve student performance. The plan chosen wagliTier System of Supports. Beginning in 2011
and all subsequent years thereafter, the schoadtasved 100% proficiency on the Kansas State
Assessment. The level of success achieved byuberss has come from the extraordinary amount of
effort provided by the teachers and staff and conitpsupport. It is important to note that theseery
little turn over in staff; 100% of the teacherdhie building have been there at least 6 years @#galéave
been there more than 10 years. The staff of pduaagors also has very little turnover and 70% H#ve
years or more of providing service to the studentd.S.D. #456. This provides the consistency and
stability necessary for student success. Whilestih@ol has many veteran teachers, all have bdkmgad
acknowledge that change is necessary and follovugr with implementing new ideas about how to reach
students. They have spent countless hours ofdhgirtime attending professional development and
meeting among themselves to constantly improve wayseet student needs. It is also important te no
that several of the staff members are returningalu
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

The Kansas System of assessment results conteénsdiegories. Students are expected to reacahithe
level which is proficient and considered averagbere are two categories above proficient which are
Exceeds Standards that is above average and Exgmiech is well above average. The categorieswel
the proficient level are Approaching Standards,ciwhs below average, and Academic Warning thate w
below average. Assessment data that the schamVescis integral to driving the instruction at Mardes
Cygnes Valley Elementary School. The class dadaradividual student data is analyzed and then
compared across grade levels to identify any aularassues. Strengths and weaknesses are iddrdifie
strategies are developed to address the concerns.

Marais des Cygnes Valley Elementary also admirsstes AIMS Web assessment in the fall, winter, and
spring. This is a nationally normed assessments ddita is used to determine if reading deficiesiar

fluency and/or comprehension. It is also usedathnto find specific areas of need in computatiod/ar
concepts and applications. It uses a similar systieresults with five levels of achievement. Tlaeg Well
Above Average, Above Average, Average, Below Averagd Well Below Average. The data from Kansas
State and AIMS Web assessments are further analymbdompared to make decisions about student
performance.

The staff determined that any student scoring @Approaching Standard category on the Kansas State
assessment or below average on the AIMS Web assetsrauld be assigned to a Tier Il remedial
intervention. Students who score in the Academariwg category on the Kansas State assessmeérd or t
well below average category on AIMS Web would b&igreed to both Tier Il and Tier 11l and any further
remediation necessary.

The reorganization of 2006 provided the opportufotythe administration and staff to make a comnaitin
to improve the performance of all students. As titne only 56% of the students were scoring at the
proficiency level. The process was begun by exangiand analyzing the existing data to identify vehe
the school was performing and where it needed td he first item was to identify any systemic amd/o
curricular issues. Each teacher was instructeeview their materials and methods of instructi@hanges
and additions were made to the curricular matettaimprove student learning. Ways to provide
remediation based upon the data were reviewedthenblulti-Tier System of Supports was initiated the
next school year. This provides multiple levelsnstruction based upon the assessment data. irEh&ier
is whole group instruction. During this time, mesidents are in the general education classrddm.
only students excluded are those who are workirggfimctional life skills program. Differentiated
instruction is used to make the lessons relevargdoh student. The data is used to identify tisasgents
who are not meeting the proficiency levels and wioold benefit from remedial instruction. This gpois
designated as Tier Il. Every student participateEier 1l either for remedial or enrichment actie#. From
the ongoing assessment, the students identifie@eding intensive supports are assigned more
interventions and monitored on their progress.s §noup receives multi-tiers of instruction durthg
school day along with additional remediation if de@. Provisions are also made for those students
performing well above average through an enrichrpergram instituted.

The staff decided that the improvement program didael established in stages, with reading implengente
first. Goals for improvement were set and the adstriation provided extensive professional develepm
and resources with the Kansas State Improvememit @&nading. This included sending the staff to
workshops targeted at reading and math and bringihggh quality consultants for local in-service
consultation. During the 2006, 2007 and 2008 suran89% of the teachers attended a minimum of two-
thirds of the professional development offerechemnt.

Marais des Cygnes Valley Elementary began to smétsdn their test scores very soon after thesesbi
curriculum and the multi-tier system of supportswaplemented. The tests results for 2006 indittiat
in 3rd, 4th and 5th grades the students were sgatithe 56% level for proficient. By 2011 thatwher
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had risen to 100% and that trend has continuedigfirthe 2012 and 2013 state test results. Thésdeu
math were just as dramatic. The percentage oéstadt the proficient level was 69%. That nuniizer
also increased to 100% by 2011 and that trend dwatsncied through the 2012 and 2013 state testtsesul
The gains can be attributed to the school-widesieriof curriculum, initiating a multi-tier systeof

supports and providing on-going assessment thraughe year to identify areas of weakness. These
assessments included both screening and diagrestssments. Once the data was assembled, the staf
began interventions based upon scientifically basstuction.

2. Using Assessment Results:

The assessment process was begun by implemengéidBELS screener school-wide. This information
was used along with diagnostic assessments, wbidd include Phonetic Awareness Skills Test, Quick
Phonetics Screener, Gray Oral Reading Test, Beefitg Inventories, STAR and teacher created
materials. The skills assessed include phonema&ravess, phonics skills, and fluency and compretrens
assessments. This information was used to progigeted instruction to students’ areas of needthés
process evolved, AIMS Web was added as a scretoray with DIBELS. The team decided in 2009 that
the AIMS Web was providing the most valuable daeduse it included math as well as reading, and
DIBELS was dropped as an assessment tool for rgadmaddition to the AIMS Web general screener,
diagnostic tools were developed by the staff tafifig areas of weakness in math. The screenemgivas

3 times a year and the diagnostic assessment wgaingn The data was then taken to bi-monthly
collaboration meetings divided into Kindergarterotigh 2nd grade as one group and 3rd through aiegr
divided into another group. The data was chartetlistervention groups were assigned to studergsda
upon the data. These groups were fluid and mgtda Students were moved within the groups as thei
skills improved. The very lowest performing studehad specific individual goals developed and a pfa
progress monitoring was established through AIMS\fiegress monitoring tools.

When the process began, the primary instructionwyade group from a basal series in 1st through 5th
grade. The staff implemented a program of 60 nesof direct whole group instruction and 30 minutes
differentiated instruction based upon data fronaldesting. A separate guided reading lesson veaiked
into the schedule, thirty minutes a day for fouysda week. The data was used to determine Lesdlding
levels to provide texts at each student’s instomzti level. A multi-tier system of supports wasiated to
provide remedial as well as enrichment activiti€be Tier Il interventions were targeted at ardas o
deficiency related to the state standards andichai needs. In addition to Tier Il interventioas,
intervention program was initiated to provide irdise remediation for those students performing well
below average. These groups contained both desrmtaspecial education students. The intensive
supports were provided by Title | and Special Etinocaleachers. By the second year, the program was
expanded to include math and followed the samegsoof student identification and remediation. sThi
system quickly produced results and test scorearbegrise.

3. Sharing Lessons Learned:

Marais des Cygnes Valley Elementary school belighvasworking as a team on a unified goal has ntiagle
difference in the learning of the students. U.8t@56 and Marais des Cygnes Valley Elementary is a
member of the Three Lakes Special Education CotigeraThis group provides the special educatiaiff st
services and progress monitoring for the distrisiong with providing these services, it also pars
opportunities to share information among the s$tridits that they serve. Marais des Cygnes Valley
Elementary took advantage of this networking systech met with neighboring schools to discuss resear
based strategies that have been successful insitheols.

As the philosophy of instruction changed at Mad®s Cygnes Valley Elementary, the school was
recognized as creating a successful program fatwadlents. The staff was excited to share thgieeences
and success with the Multi-Tiered System of Sugperogram and was contacted by numerous groups to
observe the staff and students during instructimharticipate in collaboration meetings where
instructional decisions were made. The teachen®dltbeir resources of supplemental resource books,
manipulatives, games and technology programs. Skdstricts in Kansas including Lyndon, South @gff
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County, Garnett, Wichita, Appanoose and Williamgpcaime to the school to review the Multi-Tiered
System of Supports that was in place. The staifagrxed the data collection and tools to use tha,da
decision making processes and scheduling issubghétvisitors. Key staff was also made available t
these groups to answer questions and assist vathdvorming for their districts.

The staff also presented workshops based upondkeariences and success. A team from general and
special education staff gave a presentation fastaict wide in-service in 2010 and four staff meamb
presented at the 2010 United School Administrafansference in Wichita, Kansas. These presentation
included the plan for implementation of the Mulie System of Supports used by Marais des Cygnes
Valley School.

4. Engaging Families and Community:

U.S.D. #456 and Marais des Cygnes Elementary Sdhetsl that family and community involvement is
essential to educating the children. Informatibowt the school is distributed by the school’'s vas®
classroom blogs (private), and a monthly distretvaletter that goes out to all the patrons in iktidt, the
county newspaper, and weekly bulletins sent out thié students. The following programs encourage th
interaction between school, families and the conityiun

August Open House: Families are invited to an Gpense at the school each August. This allows
students, parents and teachers to become acquainted

School Carnival: The school sponsors a yearly gatnvith the support of the surrounding business,
community, parents and staff.

Veterans Day: Local veterans and families are éavih to the school to be recognized in a patriotic
performance by the children.

Nutrition Program: Community organizations comeitite school to make presentations on healthy ekoic
for food and lifestyle.

Play Day: The community is invited to a picnic daadvatch the students participate in field events.
Site Council: This is an advisory board made upabfool personnel, community members and parents.
Author’s Day/100th Day: The community is invitedgarticipate in these school celebrations.

University of Kansas Continuing Education: The silpartners with the University of Kansas to redagn
reading across genres.

Recycle Program: The school partners with communiynbers/businesses to recycle materials. A
representative from waste management presentyelirecprogram to the students.

Conservation Contest: The local U.S.D.A Soil Congton organization provides a presentation abollit s
conservation and sponsors a poster contest.

Life Education Center: Students attend a healfegtifle presentation given by a professional edoicat
organization.

Book Fair: Book Fairs are held at the school tvdggear to encourage family involvement in literacy.
Many local community groups use the school forrtbeganizational meetings. These groups include th

Boy Scouts, Girl Scouts, church groups, and Quenéaromunity Pride. The school is also used as a
safety shelter for inclement weather.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Marais des Cygnes Elementary is a traditional eleang school with grades Kindergarten through 5th
grade. There is also a Special Education Presdhcamtied at the school to provide services to &&r wlds.
Kansas, at this time, has adopted the Common Garel&ds and the teachers use this as a framework t
plan instruction.

The reading curriculum emphasizes foundationalsskilthe lower grades (K-2nd) and fluency and
comprehension in the upper grades (3rd-5th). Tpeugrades also incorporate grammar/Rainbow Vgritin
6 trait, creative and journal writing. Acceleratdader is used to encourage independent readimg.
Kansas State Common Core Standards are used tarplas of instruction. Each student, through
diagnostic assessment, is assigned to a guidethgegidup to improve fluency and comprehensiomeirt
instructional level and whole group instructioruged to teach specific skills of comprehension.niplas

of these skills include (but are not limited to)imalea/details, comparison/contrast, and sequence.

Spelling is part of the curriculum at Marais degy@gs Valley Elementary School. Lessons are aligvitd
high frequency and sight words and phonics-baseliirsp lessons. A variety of materials are usecthsas
word sorts and Internet based practice programs.

Handwriting is part of the curriculum at Marais d&gnes Valley Elementary. In Kindergarten and 1st
grade the students use multi-sensory materialsrdegrate handwriting with sound/letter corresporue
Grades 2nd through 5th learn the fundamentalsécbletter formation and are introduced to clesiv
writing at 3rd grade and continue to practicenibtigh 4th and 5th grade.

The math curriculum is planned to align with thenkas Common Core. It contains a well-defined oatli
at each grade level to use in planning instructibimvolves helping students develop a conceptual
understanding of math concepts. This curriculuovigies a problem based interactive learning, visual
learning bridges and visual learning animations $taff uses the interactive white boards for ehly
lesson to increase student interest and interagctidme curriculum also provides data for ongoing
assessment, diagnosis and intervention. Formassessments are contained throughout the progréma at
lesson and topic level. Center games are alsmpartant part of the math curriculum to provide d&on
learning and exploration. A multi-sensory compor&ptovided with Touch Math. This is emphasizéd a
Kindergarten through 2nd grade.

Science is based on Kansas State Common Corestubiients learn the scientific method, lab safety,
healthy foods and personal care. The Soil Conderv&ervice partners with the school to provide
information, presentations, and materials aboutesosion and its importance to Kansas. Lower eleary
students learn about weather and weather safetgalar system, parts of living things and earttennals.
Upper elementary students learn how to exploreimrastigate. The students also learn about impbrta
people in science, organisms, properties of salikliquids, simple machines, and simple circuits.

The Social Studies curriculum in the lower gradgdares the sense of self, families, neighbors and
communities and now and then. The curriculum tbrahd 5th grades covers Kansas History, American
History and geography. Current events are alsoeaddd at all grade levels.

The district believes that students need moventeletarn and consequently provides daily physical
education. The curriculum includes physical attivsocial skills, and cooperation.

Music education is provided daily. The studentenez exposure to composers and have listening ygida
for classical music appreciation. Students areminstruction in reading music. A kinesthetic pament
is provided with dance and percussion instrumeaitades K-3rd concentrate on vocal music, while
recorders are introduced at 4th grade and eachrstud5th grade has the opportunity to play atrimsent
in band.
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2. Reading/English:

The philosophy of Marais des Cygnes Valley Elemgn$hool is to provide instruction that uses aurgit
visual, and kinesthetic learning. The lower eleragntevels (Kindergarten-1st grade) place a strong
emphasis on developing the foundational skills #natnecessary for reading. This includes |stberid
correspondence materials, phonemic awareness,gshamd high frequency/sight word recognition.
Examples of the materials used include the Animatetacy program, Handwriting Without Tears,
computer programs and iPad applications. Greaideration is given to including as many of thdatint
modalities as possible. Kinesthetic materialseanphasized like mini-chalkboards, modeling claydra
magnet boards, interactive white boards, manipgatisinging and dancing. When students reach the
level that they have a strong foundational basesa@deady to begin reading (2nd-5th grade), thié ist
provided basal readers to use at their discretomhole group instruction. This provides flexibjlifor
teachers to develop lessons based upon indivisaglsnand differentiating instruction. Studentsadse
assigned to guided reading groups based upon sogesmd diagnostic assessment data and teachér inpu
These groups are designed to provide small graatpuiction that allow students to work on fluency an
comprehension skills at their instructional levako, this method provides the flexibility to addsestudent
needs and diversity without the frustrations asged with materials that are too difficult for thémn
comprehend independently. Students who contimpetform below average as defined by national
norming data are divided into intervention groupsda upon their strengths and weakness. Remedial
groups are small and enrichment groups are lafgeth certified and classified classroom staff ased for
intervention groups. The most specialized certifitadf is used for remedial groups to provide istea
interventions. The Reading Recovery program éxlder remediation at the 1st grade level. If ehid
have not acquired the foundational skills for regdthese interventions are continued in upper eteany
for intensive interventions. The majority of statiein the upper elementary grades target reatliegdy
and comprehension.

3. Mathematics:

Math is integral to navigating an increasingly cdempwvorld. Students must be able to understand the
information that surrounds them and be able to nsakese of math concepts in their daily lives. fifath
instruction at Marais des Cygnes Valley Elementaiguided by a math series that contains multiple
components for instruction. The series includesymaodes of instruction and tasks at varied letels
provide for differentiated instruction. Each lessmmes with an animated interactive white boarddador
introduction and instruction of the concepts. Adgad practice, problem of the day, and daily quiz
component is also part of the available white bdéesdon. The series provides three levels of risdfer
independent practice to differentiate instructiédndaily center activity is provided for hands eatning
and a daily spiral review. Along with the lessomare is a separate diagnostic assessment for dodilvi
skills. The assessment data is used to form iméiore groups. These assessments are used to provide
instruction for remediation and enrichment of skduring grade level intervention times. The npldti
components of this curriculum provide for the dsirneeded to provide effective instruction to all
students. Computer software, iPad applicationsnaaugipulatives are used to supplement these miateria
Along with the whole group core curriculum, intemien groups are used to reinforce and remediate
concepts throughout the grade levels. These gnougpsde a cooperative-learning environment and an
opportunity for children to express their natunaligsity and creativity. Math intervention groupe a
encouraged to be primarily hands on activitiedie Tundamentals of math computation are continually
assessed by teacher created probes. Problemsraceasputation are identified and groups are deitezd
by the needs of individual students. Once thedation skills are mastered, the emphasis beconudxepn
solving. All students receive extra opportunifi@spractice on problem solving in all areas ofdgevel
math standards. Instruction includes using a tyagéstrategies and technology to increase student
engagement and learning.

4. Additional Curriculum Area:

Marais des Cygnes Valley Elementary School is @gaditto providing a physical education program that
encourages physical, social and mental developoferttildren. Due to that philosophy students reeei
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physical education daily. There is a firm beltaditt physical fithess promotes academic achievearaht
contributes to the education of the total childil@en are taught to appreciate the importancehgtizal
well-being and physical activity now and throughthir lives. Developing positive self-esteemf-sel
expression, and a positive self-concept is a gotleophysical education program. The studentsltdee
concepts of motor and manipulative skills and sgbeactices. Along with developing physical skills,
students are given opportunities to improve theoperation, social skills and building positive
relationships. All students are fully included imygical education which promotes respect for umess,
diversity and disabilities.

Marais des Cygnes Valley Elementary partners wiahgsés State Research and Extension Offices provide
nutrition education as a commitment to studentthesaid wellness. This instruction is designedniasamce
their ability to make informed food choices in agreasing complex environment where a wide array of
food is available. The lessons are a variety a$sioom discussions, information materials, arné-tas
testing.

A special education preschool is part of Marais@ggnes Valley Elementary School. The districtpeans
with Three Lakes Educational Cooperative to prowddy childhood curriculum for students with
development delays along with a few role modeldre& screening is provided for children birth itgef
twice during the school year. This service is mted by Three Lakes Educational Cooperative. All
children birth to school age are invited to undemgreening that assess students’ vision, heandg
speech, fine and gross motor skills, as well agldgwnental milestones. Those children are given th
opportunity to enroll in the preschool program whipovides special education services. This singds
held twice a school year at Marais des Cygnes Y&lementary. The classes run in half day sessidtis
a morning and afternoon class.

The preschool curriculum includes academic sKiggning skills, social interaction skills, and
communication skills. A speech pathologist, phylsical occupational therapist all have scheduledsito
work with the preschool students. The speech patjisil supplements the curriculum with expressiveé an
receptive language support, articulation, and peealcy skills. The Occupational Therapist assisth fine
motor skills including handwriting and the PhysiGalerapist monitors and assists with the studgntss
motor skills. The elementary librarian provides @syre to literacy by giving a weekly lesson. Thierleoth
free play and structured play. The students lbgrexploring and manipulating activities. Therais
emphasis on learning with movement, music and ho@k® curriculum and materials are aligned witn th
Kindergarten materials. This provides the fouratatd take the skills learned in pre-school anitifu
carry them on to Kindergarten. Many of the santgy@ms are used at both levels. Examples include
Animated Alphabet, Handwriting Without Tears andi@lo Math. The preschool also uses the same
technology available to the elementary age studeftte classroom has access to an interactive white
board, computers and iPads. Physical activitgésiiporated using yoga, an obstacle course andsa gr
motor playground for sensory input.

5. Instructional Methods:

The district provides curriculum materials as thsib for instruction in all math, reading, and abstudies.
Science is taught by investigation and experimamadt the individual teacher’s discretion. Thectesrs
are allowed a great deal of flexibility in deterinig what components of the materials provided thigly
use in their individual classrooms. All teacheis fee to supplement materials they feel will pdavihe
most effective learning. The district has madeffort to provide materials to use for the kinesithe
learning style. These consist of manipulativeschtare shared among all staff, educational games,
interactive white board materials; investing inniealogy has been a high priority for the distriche
school has a computer lab with 22 computers, adppeart with 20 computers and at least two student
computers in each general and special classroauh teacher has access to on-line, scientificalbet
learning programs for extra practice, as well asedial and enrichment activities. Examples of¢hes
programs include. (Reading Eggs/Express, Accelé®eading, Reading A-Z, IXL, Scoot Pad learning,
Brain-POP, and Study Island). All staff in theldirg has access to an interactive white board and
document camera. Along with the boards, the digriovides individual student response systemghiliV

Page 13 of 27



the last year, the school has purchased 100 iPadsudent use and assigned each certified staBath A
committee was established to choose apps to coreplatime instruction and interventions. The general
education teachers modify assignments independantlyn collaboration with the special educatiaifst
Tasks are modified by providing readers for conteaterial, text to speech computer programs, mediifi
length and complexity of assignments, alternatéhoug to demonstrate mastery (verbally, drawingsygr
projects, computer/iPad presentation, project bsading), speech to text iPad application, Scite
assignments and Notes to pre-teach content. ddesits have access to materials that increaseiattemd
arousal. Examples of these include ball chairgggle” seats, hand fidgets, desk/floor materiatssiensory
input and additional opportunities for movemenbtighout the day.

6. Professional Development:

Professional development at U.S.D. #456 and MaessCygnes Valley Elementary School provides
opportunities for staff to expand and improve th@owledge and skills and to implement effective
educational practices. Collective learning streeg#hthe school team and defines the goals foricgeat
successful learning environment. Administratoeachers and para-educators participate in a varfety
professional development. Marais des Cygnes Va&lewentary includes staff at all levels who are
directly involved in student learning. The Professl Development opportunities include workshops,
consultation from outside groups and collaborati@etings among staff.

Examples of the information presented in profesaidievelopment opportunities included reading aathm
strategies, differentiated instruction, specialeation issues, common core standards, effectihileg
strategies and technology. A group of six teazl&ended a math grant workshop for two weeks each
summer for three consecutive summers. Collabaraimong staff is an important part of professional
development at Marais des Cygnes Valley Elemer@ahool. This includes analyzing data, action
planning, and coordinating instruction with thenstards, along with remedial interventions and stude
groupings. During these collaboration sessiorsiters problem solve ways to increase studentifgarn
and investigate researched-based instructionatipeac The process of Multi-Tiered System of Sufgpo
necessitated the rethinking of student learningefAphasis was placed on hands-on-learning in ant é¢df
avoid excessive paper/pencil tasks. Many profeasidevelopment opportunities involved hands-on
strategies and materials and time was allotteddate tasks for this purpose. The most receneBsainal
Development has been adopting and implementiniy/itiRel Teacher Walk Through Evaluation System.
This information is used to strengthen the knowdedgdsills and classroom practices of teachersrotgss
of continuous evaluation, including self-evaluatiserves to help teachers refine their teachints skid
analyze their performance. This is a collaboragpir@ess between administrators and teachers aseds
to provide support and provide constructive feedlbac

7. School Leadership

The school leadership at U.S.D. #456 providesahbedation for the success of Marais Des CygnesYyall
Elementary School. They have stated their betidfigh expectations and a school-wide culture based
the belief that all students possess the abilityetguccessful. The philosophy of the Princip#hé
communication is the key to success and every meoilibe staff is important. The Superintenderd an
Board of Education have been instrumental in priogdupport and resources to support this visite. S
strives to create a positive learning environmbat teets the needs of all students and stafftcahbdild
and sustain positive relationships with parents@rdmunity members. The principal is dedicated to
providing learning opportunities for the staff attends much training along with them. The lacktaff
turnover demonstrates that the school has a cahesawvn. Establishment of a student improvement tea
and testing team shows the willingness to invoheedtaff and accept new ideas. This is a way to
continually collect, analyze and appropriately gadta and pertinent information for improvemeltis
also important to build a system of accountabtlitynsure every student’'s academic and social ssicce
The principal has taken an active role in the taltation process and participates in data analysiblem
solving and instructional decision making. She @eéa schedule to accommodate the commitment to
whole group instruction for all students and ingsrtion groups for remediation and enrichment, and
committed the resources, staff and materials toentlagx program successful. The goal to close the
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achievement gap in the student population wasdaterand implement a system to improve student
performance and address the needs of the whol chilis environment and the implementation of the
Multi-Tier System of Supports program provided tfEnework for students to grow. The leadership
provided the allocation of resources, schedulirgyaocuring funding to make this goal a reality.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grad¢. 3
Publisher: CETE

Tesl: Kansas Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Exceeds
plus % Exemplary

100

100

100

84

85

Number of students tested

19

17

25

23

20

Percent of total students testd

d 100

100

100

96

100

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds
plus % Exemplary

100

100

100

74

100

Number of students tested

19

17

25

23

20

2. Students receiving Special
Education

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

3. English Language Learner
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested
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6. Asian Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

9. White Students

% Proficient plus % Exceeds | 100 100 100 86 82
plus % Exemplary

Number of students tested 19 17 25 23 20

10. Two or More Races
identified Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

NOTES: Alternative assessment- 1 student out of a clag6 diad a severe disability and took the Kansas
Alternate Assessment.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 4
Publisher: CETE

Tesl: Kansas Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Exceeds
plus % Exemplary

100

100

100

100

80

Number of students tested

13

25

21

16

15

Percent of total students tests

d 100

100

100

100

10

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds
plus % Exemplary

100

100

100

100

82

Number of students tested

13

25

21

16

15

2. Students receiving Special
Education

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

3. English Language Learner
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

6. Asian Students

% Proficient plus % Exceeds
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plus % Exemplary

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

9. White Students

% Proficient plus % Exceeds | 100 100 100 100 85
plus % Exemplary

Number of students tested 13 25 21 16 15

10. Two or More Races
identified Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

NOTES: Alternative assessment- 1 student out of a clad$ dfad a severe disability and took the Kansas
Alternate Assessment.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 5
Publisher: CETE

Tesl: Kansas Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Exceeds
plus % Exemplary

100

100

100

100

81

Number of students tested

25

19

16

15

16

Percent of total students tests

d 100

100

100

100

10

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds
plus % Exemplary

100

100

100

100

70

Number of students tested

25

19

16

15

16

2. Students receiving Special
Education

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

3. English Language Learner
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

6. Asian Students

% Proficient plus % Exceeds
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plus % Exemplary

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

9. White Students

% Proficient plus % Exceeds | 100 100 100 100 81
plus % Exemplary

Number of students tested 25 19 16 15 16

10. Two or More Races
identified Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

NOTES: Alternative assessment- 1 student out of a clad$ dfad a severe disability and took the Kansas
Alternate Assessment.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grad¢. 3
Publisher: CETE

Tesl: Kansas Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Exceeds
plus % Exemplary

100

100

100

75

90

Number of students tested

19

17

24

24

20

Percent of total students tests

d 100

100

100

100

10

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds
plus % Exemplary

100

100

100

61

90

Number of students tested

19

17

24

24

20

2. Students receiving Special
Education

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

3. English Language Learner
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

6. Asian Students

% Proficient plus % Exceeds
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plus % Exemplary

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

9. White Students

% Proficient plus % Exceeds | 100 100 100 77 89
plus % Exemplary

Number of students tested 19 17 24 24 20

10. Two or More Races
identified Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

NOTES: Alternative assessment- 1 student out of a clag6 dfad a severe disability and took the Kansas
Alternate Assessment.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 4
Publisher: CETE

Tesl: Kansas Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Exceeds
plus % Exemplary

100

100

100

94

67

Number of students tested

13

25

21

18

15

Percent of total students tests

d 100

100

100

100

10

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds
plus % Exemplary

100

100

100

93

55

Number of students tested

13

25

21

18

15

2. Students receiving Special
Education

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

3. English Language Learner
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

6. Asian Students

% Proficient plus % Exceeds
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plus % Exemplary

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

9. White Students

% Proficient plus % Exceeds | 100 100 100 93 69
plus % Exemplary

Number of students tested 13 25 21 18 15

10. Two or More Races
identified Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

NOTES: Alternative assessment- 1 student out of a clad8 dfad a severe disability and took the Kansas
Alternate Assessment.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 5
Publisher: CETE

Tesl: Kansas Assessment
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Exceeds
plus % Exemplary

100

100

100

100

81

Number of students tested

25

20

15

15

16

Percent of total students tests

d 100

100

100

100

10

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds
plus % Exemplary

100

100

100

100

80

Number of students tested

25

20

15

15

16

2. Students receiving Special
Education

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

3. English Language Learner
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

6. Asian Students

% Proficient plus % Exceeds
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plus % Exemplary

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

9. White Students

% Proficient plus % Exceeds | 100 100 100 100 91
plus % Exemplary

Number of students tested 25 20 15 15 16

10. Two or More Races
identified Students

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds
plus % Exemplary

Number of students tested

NOTES: Alternative assessment- 1 student out of a clad® dfad a severe disability and took the Kansas
Alternate Assessment.
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